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Materials

Since this module is aimed at IT students and specialists, it is important that the materials presented should be relevant to the area of their interest, while activities motivating and appropriate for the task objectives. Bearing this in mind, there are several issues to be taken into consideration:

Our students quite enjoyed reading those shorts texts (see Day 1 and 4), as they were interested in finding new things in the field of IT. Though the texts appear to be quite difficult in terms of language, reaching B1 or even B2, the level of the tasks that follow afterwards, e.g. the writing bite in Day 1, is quite low (A1/A2), so we think that the final level of the language is quite ok and clearly reflects the aims and scope of the current project.   

How long these materials will be up-to-date is another issue. That is why we would strongly agree with those project partners who suggest creating a renewable bank of input resources (alongside with support materials for grammar, vocabulary and pronunciation) that teachers could use to find not only relevant but also up-to-date authentic materials to keep up with the fast evolving field of IT. Otherwise, the product of the project will be put at risk as our target students won’t get interested in out-dated materials.
Even if we accept the suggested structure of the module, with its tasks depending on the already prepared input materials, we could hardly see any point in doing some of the tasks which were based on the currently prepared materials. Take, for example, the following:

- mind-maps and words partnerships with “do”, “go’, “play” in Day 6, 

- vocabulary and a grammar bite (sentences with “do”, “go”, “play”) and a writing bite (about free-time activities) in Day 7,
- a speaking bite (favourite free time activities) in Day 8, 

- a quiz about comparative/superlative degrees and a vocabulary bite (how good you are at cooking and more words on cooking) in Day 10, 

- a writing bite in Day 11 (about your favourite dish in a blog)
The above types of learning activities alongside with the ICT-based learning tools are quite appropriate, but could be made more motivating if student were exposed to IT based topics, thus getting practice in the essential English they need for IT work (e.g. how IT students and specialists use a computer in their free time and/or work, or how good they are at performing some tasks or what kind of problems they encounter while working with some programmes, etc.), rather than elaborated on free time activities, with much emphasis on cooking for some reason, which is completely irrelevant for IT people. To our mind, if the teacher sees the need to expand on a particular topic, even if it is cooking, he/she could bring additional material to classes. Now, the tasks and activities based on topics outside the scope of the IT field constitute a major drawback of the product under testing. In other words, we should bear in mind that one of the aims of the module is ESP in the field of IT, not general English.
One more issue to be discussed is the reasonable skill balance. For instance, we found quite a lot of tasks for writing, but only a few tasks for speaking, which, we think, could be exploited more in the module claiming to be innovative and satisfying the needs of its users. We believe that what most students, whether they aim at A1, A2 or B1, want is to be able to speak English (more focus on oral communication was actually one of the principal needs identified by the needs analysis). Consider even the use of the verb “speak” in the questions like “Can you speak English?” or “How many languages do you speak?”! In other words, the key objective of the module should be to get our students talking as much as possible, which could take the form of problem-solving activities, story-telling, role play, etc. This would definitely promote a communicative approach to learning, but requires the presence of a tutor (face to face or online). Also, if we want our target audience to speak confidently, we need to give them at least minimum grammar, vocabulary and pronunciation practice in the form of support materials centred on some stimulating texts with engaging topics (which actually brings to our comment on a bank of renewable input materials discussed above). 
The author team of the module should also consider the order of some tasks under testing. Productive skills are usually tested at the very end. Take, for example, the writing bites in Day 1 and Day 3, where students are asked to reproduce some of the phrases typically used to describe computer applications. Since those writing bites are actually based on the same reading extracts in Day 1, we suggest discarding that writing bite in Day 1 and incorporating it into the writing bite in Day 3, thus getting rid of some overlap between the tasks. Also, the phrases that students could be asked to produce in Day 3 could be made more varied by taking some typical patterns from the reading and listening bite in Day 2.

In addition, if we want our students to successfully complete any task or activity, we need to provide them not only with clear and easy to follow instructions, but also with typical examples. However, this was not always the case! (see speaking and writing bites in Day 8)
The amount of time allocated for each virtual day is quite sufficient, but students, especially if their level of English is higher, may finish some tasks faster, e.g. in Day 9. To escape this problem the author team could develop more tasks. 
Now, we would like to take a look at the materials and tasks under testing from a different perspective – by analysing the aims of weeks 31-32. They are stated as follows: 

“During these two weeks you will learn:
· to speak and write about your favorite computer application 

· to talk about what you like doing in your free time 

· the words you need to talk about cooking 

· to compare things 

· to use mind maps and word partnerships 

· to use the Internet to learn new words

· to say ‘no’ in English politely.“
As we have already agreed, in order not to make this module a conventional course book in electronic form, we have to ensure that the students would be given an opportunity to practice their productive skills as well as study skills they would find useful in real life situations outside this course. However, those specific objectives to be achieved in those 14 virtual days, just the way they are listed above, do not always reflect the true skills students will be developing. We think it would be a good idea to enumerate everything that students should be better at doing after two weeks of studying. What we mean is as follows:

Input / understanding

- Bearing in mind some reading bites (e.g. Days 1, 4, 11), why is reading comprehension not included into the above aims? The aim of the reading task in Day 2, e.g., is to check the student’s ability to comprehend details/specific information in the text.
- Are there any listening aims? i.e. are students going to develop their listening for details or just for general understanding during those two weeks? Or are they going to improve only their pronunciation of separate sounds/words/phrases? It turns out that those two weeks focus only on receptive work on pronunciation (e.g. tasks in Days 2 and 6), which is not a bad approach at all, giving students practice in decoding rapid speech. However, what many students find difficult is to make sense of connected speech without any reference to the texts (in those two weeks they are reading texts). This is one of the hardest skills to master, which could be extremely demotivating at lower levels. So, I strongly recommend some confidence-building, achievable tasks that would help our target students understand the gist of what is being said (even though they will not understand every word). Of course, those tasks should be based on listenings that students would want to listen to.

Production

- Speaking: in the aims above, it is stated that students will learn to talk about their free time activities (including cooking, which we criticize for falling out of scope of this ESP project). We hope that students are exposed to some input materials to get some useful vocabulary from to be able to perform this activity, in some bank of support materials or at least in the lessons before. Otherwise, we suppose it would not be wise just keep telling students to produce something without any minimum input. On the other hand, there those reading bites with quite sophisticated vocabulary (take, for example, “enhancements”, “available”, “compatible”, or “aware” in Day 4, the words that even some students with an upper-intermediate level of English find difficult to understand) that could be perfectly used to spice up their oral production. However, for some reason those lexical items (which are in bold in the given texts!) are not considered worth being included into the students’ active vocabulary. We believe that language learners should be provided with opportunities to integrate active use of the language in their professional contexts within the course structure, as the passive consumption of materials is unfortunately ineffective.
EIT portal
We think that the portal is well organised and fuctions properly and, therefore, is easy to use. Good reactivity and secure connection are other positive aspects. 

However, there some issues that should be taken into consideration.

First, it seems that the design of the website is the most controversial issue, as the respondents displayed quite a wide range of opinion regarding this issue. We think it could be improved in some ways. First, there are only two colours used, blue being the dominant one. Adding more colours would make the website look more attractive. Second, the design has to be modern, too, as now the site looks a bit outdated. One of the students suggested taking a look at web 2.0 design tendency.

The first drawback brings another issue: space balance. Take, for example, the page with the contents of weeks 31-32. In our eyes, the place with the learning materials seems too cluttered, leaving a lot of empty space on the page. We would suggest changing those narrow sidebars or reorganizing the middle part of the page altogether. The new users list is too big, too, which takes quite a lot of valuable space that could be used, e.g., for hot links. We think it would be enough to show just those who are using the programme at the moment. 

Also, there two more issues that hindered the use of the portal. First, we think it would be a good idea to have sound files integrated into the website, because now, if we want to listen to those recordings, we have to download them, which may be frustrating and time consuming. Next, in some places, if we move the mouse pointer on the text, it changes the colour and style and, therefore, looks like a link, but it is not a link. We found this with some students quite misleading.   

Solving the above issues, I think, would greatly contribute to the user-friendliness of the portal under construction. 
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